
Abstract

With the increasing prevalence of artificial intelligence tools in every field, 
their use in the field of education is also increasing and diversifying. Ge-
nerative artificial intelligence (GenAI) tools offer learners options such as 
individualized learning support, learning plans tailored to their learning 
styles and needs, and adaptive learning activities. In an area that con-
cerns individuals of all ages and levels, such as language learning, these 
tools have been frequently used in language teaching in recent years in 
the form of creative content production in different areas such as image, 
sound and writing. Although there are various reservations about this, 
chatbots using large language models such as ChatGPT have become the 
most frequently used GenAI tools in language education. In this study, the 
use of ChatGPT chatbot and Suno AI music generation tools in the Eng-
lish learning process of adults for listening, reading, and writing activities 
was investigated. By examining the experiences of two participants, one 
with A1 and B2 level English proficiency, it was aimed to understand how 
these two generative artificial intelligence tools shape the English langu-
age learning process and the development of various language skills. In 
the study, which was designed as a case study, data were collected with 
semi-structured interviews and semi-structured observation form. Preli-
minary interviews were conducted with the participants, and lesson plans 
were prepared to adapt to their individual needs. In data analysis, thema-
tic analysis, which is an approach specific to qualitative research, was used. 
The experiences and contributions of the participants on reading, writing 
and listening skills during the use of GenAI tools were presented. The fin-
dings presented that GenAI tools made positive contributions especially in 
writing, listening, and vocabulary development. It was observed that the 
instant feedback and sampling support provided by ChatGPT in written 
language production supported the writing skills of the participants. Suno 
AI, on the other hand, has promoted exposure to sound patterns through 
rhythm and repetition in listening skills.
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Öz

Yapay zeka araçlarının her alanda giderek yaygınlaşmasıyla birlikte, eği-
tim alanında kullanımları da artmakta ve çeşitlenmektedir. Üretken yap-
ay zeka (ÜYZ) araçları, öğrenenlere bireyselleştirilmiş öğrenme desteği, 
öğrenme stillerine ve ihtiyaçlarına uygun öğrenme planları, uyumlu 
öğrenme aktiviteleri gibi seçenekler sunmaktadır. Dil öğrenme gibi her 
yaş ve düzeyden bireyi ilgilendiren bir alanda bu araçlar, görüntü, ses ve 
yazı gibi farklı alanlarda yaratıcı şekilde içerik üretme şeklinde dil öğreti-
minde de son yıllarda sıkça kullanılmaktadır. Bu konuda çeşitli çekinceler 
olsa da ChatGPT gibi büyük dil modelleri kullanan sohbet botları dil eğiti-
minde en sık kullanılan ÜYZ araçları konumuna gelmiştir. Bu çalışmada 
ChatGPT sohbet botu ve Suno AI müzik üretme araçlarının, yetişkin birey-
lerin İngilizce öğrenme sürecinde, dinleme, okuma ve yazma aktiviteleri 
için kullanımı araştırılmıştır. Biri A1 diğeri B2 seviyesinde İngilizce yeterliliğe 
sahip olan iki katılımcının deneyimleri incelenerek, bu iki üretken yapay 
zekâ aracının İngilizce dil öğrenme sürecini nasıl şekillendirdiği ve çeşit-
li dil becerilerinin değişim ve gelişimini anlamak hedeflenmiştir. Durum 
çalışması olarak desenlenen çalışmada, yarı yapılandırılmış görüşmeler 
ve yarı yapılandırılmış gözlem formu ile veriler toplanmıştır. Katılımcılarla 
ön görüşmeler yapılarak, bireysel ihtiyaçlarına uyarlanacak şekilde ders 
planları hazırlanmıştır. Veri analizinde ise nitel araştırmalara özgü bir yak-
laşım olan tematik analiz kullanılmıştır. Katılımcıların ÜYZ araçları kullanımı 
sırasında okuma, yazma, dinleme becerileri üzerine deneyimleri ve edi-
nilen katkılar sunulmuştur. Bulgular, ÜYZ araçlarının özellikle yazma, din-
leme ve kelime bilgisi gelişiminde olumlu katkılar sunduğunu göstermiş; 
ChatGPT’nin yazılı dil üretiminde sağladığı anlık geri bildirim ve örnekleme 
desteğinin katılımcıların yazma becerilerini desteklediği gözlemlenmiştir. 
Suno AI ise, dinleme becerilerinde ritim ve tekrar yoluyla ses kalıplarına 
maruz kalmayı desteklemiştir.
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Introduction

The presence of artificial intelligence in all areas of life is increasing, and it is predicted that it will play an 
increasingly important role in both students’ learning processes and future working lives (Wood & Moss, 
2024). In the field of education, the biggest difference between AI tools, which have started to increase in 
impact and role among both students and teachers, from traditional educational tools is that they allow 
more student-oriented education (Yeh, 2025). Especially in the last few years, artificial intelligence tools 
that offer individualized instruction to students, personalized learning plans with content suitable for their 
learning styles and needs, adaptive learning activities and assessment tools that measure their academic 
success have revolutionized education, so to speak. (Bahroun et al., 2023; Mittal et al., 2024; Noroozi et al., 
2024; Prassetyo & Putri, 2025; Yeh, 2025)

Artificial Intelligence can support teaching and learning in various educational fields with techniques 
that strengthen modern learning technologies in different ways with the features of automated content 
generation, feedback, and smart tutors (Dimla et al., 2024; Giannakos et al., 2024; Gimpel et al., 2023). 
Additionally, AI tools with various large language models (LLM) technology, such as ChatGPT, have the 
potential to contribute to students’ learning by taking on roles such as personal tutors, colleagues, or 
evaluators (Giannakos et al., 2024). Artificial intelligence tools can also prepare learners for real situations 
with the simulations they create through a safe environment where they can make mistakes through trial 
and error. On the other hand, it also has the potential to have a positive impact on students’ learning with 
personalized feedback on their mistakes so that they can understand and improve on them. (Dimla et al., 
2024; Huang et al., 2023; Storey & Wagner, 2024; Wood & Moss, 2024).

In recent years, artificial intelligence tools have been used in a wide variety of ways in language education. 
Especially, Generative artificial intelligence (GAI) tools, which can produce creative content in different 
forms such as image, sound and text, have started to be used frequently. Although there are several 
reservations about the use of AI in language classrooms (Jaleniauskienė et al., 2023); Chatbots using large 
language models like ChatGPT have become the most used generative AI tools in language education (Law, 
2024). Law (2024) underlines that these developments in technology can design a learning process tailored 
to students’ needs by reducing the need for an instructor in language learning. In addition, in his literature 
review, it was shared that AI tools are mostly used to improve writing skills in language teaching and give 
feedback to students on grammar, vocabulary and sentence structures. Yeh (2025) similarly shared that the 
use of AI in language teaching can help create personalized content and improve communication skills. 
According to Prassetyo and Putri (2025), students can use ChatGPT to further their learning at their own 
pace while being comfortable studying without an environment that would humiliate or judge them. This 
also led to an increase in the learners’ self-confidence and written or verbal communication skills during 
the learning process.

According to Solehudin and coleagues (2025), AI-based tools can create immersive and interactive learning 
environments to improve language proficiency. AI tools like ChatGPT can make language learning more 
engaging and accessible, as they offer more efficient and adaptive learning experiences (Solehudin et al., 
2025). Apart from these, it is stated that the music and audio content provided by Suno AI can be used 
to improve students’ listening, vocabulary processing and memory skills. In addition, Yeh (2025) reported 
noticeable improvement in students’ listening and speaking skills with the lessons and course contents 
created using AI tools. In the study by Prassetyo and Putri (2025), teacher candidates created children’s 
songs using Suno AI and ChatGPT. ChatGPT has been used to generate song lyrics, while Suno AI has 
been used to create music. Participants reported that working with ChatGPT saved time, increased their 
creativity. Although the lyric quality was not good enough, they posited that they learned new patterns 
to express themselves in language use. They also stated that using these AI tools made their language 
learning more enjoyable and improves their speaking skills.
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Although ChatGPT is frequently used in language learning (Law, 2024; Yeh, 2025), the use of music-
generating AI tools in language teaching is limited (Prassetyo & Putri, 2025). In this study, the use of 
ChatGPT and Suno AI tools in the English learning process of adults for listening, reading, and writing 
activities was investigated. By examining the experiences of two participants, one with A1 and the other 
with B2 level English proficiency, it was aimed to understand how these two generative AI tools shape the 
English language learning process and to monitor the development of various language skills. The research 
also aimed to evaluate the effectiveness of Suno AI and ChatGPT in improving listening, reading, and 
writing skills, as well as providing insights into the potential of AI-based technologies for adult language 
education. Within the framework of this main purpose, answers were sought to the following research 
questions: 

What are the participants’ experiences on listening skills during the use of ChatGPT and Suno 
AI applications in language learning?

What are the participants’ experiences on reading skills during the use of ChatGPT and Suno AI 
applications in language learning?

What are the participants’ experiences on writing skills during the use of ChatGPT and Suno AI 
applications in language learning?

What are the participants’ general perceptions on the contributions of the use of ChatGPT and 
Suno AI applications in language learning, the challenges experienced in this process, and the 
future usage plans?

Method

In this research, the case study design was preferred to understand the use of generative AI tools, ChatGPT 
and Suno AI applications, in foreign language learning processes of adult learners. Case study is a type of 
qualitative design that is frequently used especially in educational research, as it offers the opportunity 
to examine a unique situation in its context in a multidimensional way (Ozan Leymun et al., 2017). This 
method makes it possible to observe not only the result but also the entire learning process and to reveal 
the participant experiences in detail. Accordingly, the participants’ interactions with AI tools, learning 
motivations, and skill development were observed and interpreted in detail throughout the research 
process.

Criterion sampling method was used in this research. Criterion sampling is a type of purposive sampling 
that allow working with individuals who have certain characteristics. In this method, participants are 
determined in line with the criterion or criteria determined in accordance with the purpose of the research 
(Yıldırım & Şimşek, 2021). In this study, individuals who are at different levels in terms of English language 
proficiency (one A1 and the other B2 level), who are in the adult age group (over 18 years old), who can 
use basic digital tools and who are open to language learning with AI-supported tools were determined 
as criteria. Each of these criteria was determined to provide the appropriate context for the research to 
observe the use of digital tools such as Suno AI and ChatGPT in foreign language learning. In this respect, 
the participants included in the study allow in-depth qualitative data to be obtained as they meet the 
selected criteria.

Participants

The demographic information of the participants is given in Table 1. Both participants are immersed in 
technology and can use various computer programs (programs such as Microsoft Word, Excel, PowerPoint, 
as well as photo and video editing programs such as Adobe Photoshop) at an intermediate level. Both 
participants stated that they had knowledge and some experience on using AI tools. Regarding the two 
tools to be used for the research, Suno AI and ChatGPT, the participants stated that they had never heard 
of the Suno AI tool before, but they knew ChatGPT and used it in various ways. Participant 1 typically 
uses ChatGPT for translating or gaining knowledge for their work, while Participant 2 shared that they use 
ChatGPT to research and get information about their hobbies and various topics.
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Table 1: Demographic information of the participants

Gender Age English Level Education Status

Participant 1 Women 53 A1 Level University Graduate

Participant 2 Women 27 B2 Level University Graduate

Process

The first session with the participants was a short tutoring session on the features of the two GAI tools. 
It was explained that the Suno AI tool is used to create songs, and outputs can be obtained by writing 
their own lyrics or describing the song they want to create. It is also stated that these two features will 
be used in the applications to be made for the research. It was also shared that the ChatGPT generative 
AI application is an advanced AI chat assistant, can answer questions asked on many different topics and 
languages, generate text, and can be used in many areas such as education, writing, and daily life. The 
participants were informed that six lessons would be conducted in total and that the lessons would be on 
writing, listening, reading and vocabulary. It was explained that the main theme will be about writing lyrics, 
that ChatGPT will produce lyrics and work more on writing skills, and that Suno AI will produce songs and 
focus on listening and vocabulary. It has been added that both tools will be used equally for reading. 

Although the general outlines of the applications are like this, the contents were detailed on the difficulties 
experienced by the participants in their English learning to individualize the lessons a little more after 
the pre-application interviews. Since the participant 1 stated that she had difficulty in understanding 
vocabulary and grammar, the lessons were taught half in Turkish and half in English and were adjusted to 
be focused on vocabulary and grammar. Participant 2, on the other hand, shared that she had difficulty in 
writing creatively or artistically in English in general, that her sentences were too long, and that she had 
trouble using plain language. Therefore, Participant 2’s lessons are set to focus on expressing concisely 
with few words and writing more artistically when writing lyrics, rather than learning to use new words and 
grammar. Six lessons were taught separately with two participants in total. Below are the lesson plans for 
the courses held. 

Lesson Plans

General Information:

•	 Total Number of Courses: 6

•	 Each Lesson Duration: 40 minutes

•	 Target Skills: Writing, Listening, Reading/Vocabulary

•	 Tools Used: Suno AI, ChatGPT

Lesson 1: Themes and Vocabulary Study

Objectives:

•	 Develop vocabulary on different musical genres and themes

•	 Identifying thematic words and using them in context
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Course Flow:

1.	 (5 min) Introduction: Explains how to use Suno AI and ChatGPT.

2.	 (15 min) Thematic Vocabulary Study: The student is given different themes (e.g.: nature, love, 
adventure, sadness) and the words associated with these themes are determined using ChatGPT.

3.	 (10 min) Example Sentences: The student writes short sentences using words and receives feedback 
from ChatGPT.

4.	 (10 min) Music Genres and Themes: The student is introduced to different music genres (e.g. pop, 
rock, jazz) through Suno AI and their effects on language use are discussed.

Lesson 2: Generating Thematic Songs with Suno AI

Objectives:

•	 Utilizing Suno AI’s thematic song generation feature

•	 To analyze the words and structures in the songs produced

Course Flow:

1.	 (5 min) Introduction: The themes determined in the previous lesson are reminded.

2.	 (15 min) Using Suno AI: The student determines a theme and music genre and generates an English 
song on Suno AI.

3.	 (10 min) Word Analysis: The lyrics of the song generated by Suno AI are analyzed, and unknown 
words are identified.

4.	 (10 min) Comprehension Exercise: The student extracts the main idea of the song. It asks ChatGPT 
for the words it does not know and explains them briefly.

Lesson 3: Writing Lyrics with ChatGPT

Objectives:

•	 Generating lyrics that align with a specific theme using ChatGPT

•	 Ensuring the integrity of the lyrics

Course Flow:

1.	 (5 min) Introduction: The lyrics of the songs produced in the previous lesson are reviewed.

2.	 (15 min) Writing Lyrics: The student dictates English lyrics to ChatGPT about the theme they have 
determined.

3.	 (10 min) Development Work: Lyrics are edited with ChatGPT for grammar and fluency. The student 
adds or subtracts where he/she deems appropriate.

4.	 (10 min) Final Touches: The student completes the chorus and verse sections of the song.

Lesson 4: How to Turn Lyrics to Music with Suno AI

Objectives:

•	 Integrating ChatGPT-generated lyrics into Suno AI

•	 To examine the pronunciation of the words in the produced song.
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Course Flow:

1.	 (5 min) Introduction: The student reviews the lyrics he/she has written.

2.	 (15 min) Generating Songs with Suno AI: The student creates a piece of music by inputting the 
English lyrics they have written into Suno AI and selecting the genre.

3.	 (20 min) Pronunciation: Listen to the lyrics of the song created with Suno AI and examine how the 
words are pronounced.

Lesson 5: Finding Thematic Words in Random Music

Objectives:

•	 Identify words belonging to specific themes in different music

•	 Examining the language structures used in song lyrics

Course Flow:

1.	 (10 min) Introduction: Theme differences are discussed by listening to songs of different genres.

2.	 (15 min) Word Hunt: The student identifies words belonging to certain themes by listening to songs 
in different musical genres.

3.	 (15 min) Language Structure Review: Grammatical structures and word choices used in song lyrics 
are analyzed with ChatGPT.

Lesson 6: General Evaluation and Song Presentation

Objectives:

•	 Review vocabulary and structures learned during the process

•	 Evaluating completed songs

Course Flow:

1.	 (5 min) Introduction: A general summary is made.

2.	 (15 min) Final Song Arrangement: The student reviews the completed song based on the songs 
they have studied in the previous lesson and makes changes if necessary.

3.	 (10 min) Vocabulary Check: The student asks ChatGPT to give himself a mini-test using the words 
contained in the song he created.

4.	 (10 min) Closing: The student evaluates the process and shares his/her thoughts on how he/she 
can use it in the future.

Data Collection Tools

In this study, data were collected through semi-structured interviews and semi-structured observation 
form. Through the interviews held before the application, information was obtained about the tools, 
methods and technologies used by the participants in their language learning processes; the problems 
they encountered during language learning and their expectations regarding the use of generative AI in 
terms of solving these problems. Through the interviews conducted after the application, the participants’ 
experiences with generative AI tools in language learning processes were recorded under the headings 
of reading, listening, and writing, and questions were asked about the aspects that need to be developed 
for the use of applications for language teaching and their future use of these applications. Through 
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researcher observations, throughout each lesson, participants’ interactions with ChatGPT and Suno AI tools, 
participants’ participation and motivation during the application, their experiences and performances in 
listening, reading/vocabulary and writing skills were recorded. The screenshots taken during the applications 
are presented in the relevant places in findings to provide data diversity. 

Data Analysis

In this study, a case study was adopted as a qualitative design, and a data diversification strategy was 
included in the data collection process. Data diversification is one of the main approaches recommended 
to increase the validity and reliability of research, especially in case studies (Aytaçlı, 2012; Yıldırım & 
Şimşek, 2021). The combination of different data sources, semi-structured interviews, observation forms, 
and application process notes, made it possible to interpret and cross-validate the findings from multiple 
perspectives. Ozan Leymun and colleagues (2017) also stated in their study that variation balances the 
subjectivity of the researcher and increases contextual accuracy in multi-layered environments such as 
education. In this context, researcher observation, participant interviews and screenshots taken during the 
application were evaluated as data sources.

In data analysis, thematic analysis, which is an approach specific to qualitative research, was used. Thematic 
analysis provides a descriptive and interpretive analysis by revealing recurring patterns and meaningful 
structures in the data (Yıldırım & Şimşek, 2021). The data were read and coded one by one by the researchers 
with the open coding method. Open coding refers to the process of conceptualizing data as meaningful 
pieces by reading it line by line and giving labels (code) to these parts. Yıldırım and Şimşek (2021) define 
open coding as the process by which the researcher directly interacts with the data and produces concepts 
with a descriptive approach. Aytaçlı (2012) emphasized that this method is suitable for making sense of 
and structuring the data obtained in the case study design, and that it is especially effective in revealing 
recurring patterns in interviews. In this research, interview questions were guiding in categorizing and 
coding the data. Since the interview questions focused on the listening, writing, and reading skills of the 
participants, the main categories were created to focus on these skills. In addition, other experiences of the 
participants with GenAI tools constitute the last title of the findings. 

Results

In this section, the data from pre-application interview on participants’ language learning experiences 
and challenges before the application and the data obtained about their experiences using Suno AI and 
ChatGPT are provided. Participants’ experiences with Suno AI and ChatGPT presented by thematic analysis 
method. These findings were classified under four main themes within the framework of listening, writing, 
reading skills, and suggestions and plans for future use. The main problem of the research, “How can two 
generative artificial intelligence tools named Suno AI and ChatGPT transform adults’ foreign language 
learning in terms of English language skills (listening, reading, writing)?” has informed the representation 
of the findings. After the representation of the findings for the three main areas (listening, reading, writing), 
findings about the participants’ other experiences with GAI tools such as challenges and plans for future 
use are presented.

Table 2 shows the tools and methods used by the participants for language learning, which they stated in 
the pre-application interview.
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Table 2: Language Learning tools, methods and technologies

Participants Listening Reading Writing Everyday 
Language

Practices

P1 English TV series-
movies, English 
songs, short English 
videos

Movies and series 
with subtitles, 
children's books in 
simple English

Creating 
sentences 
using 
translation 
apps

Websites with 
activities and 
exercises such as 
fill-in-the-blank 
and multiple-
choice questions

Websites, phone 
apps, language 
learning CDs

P2 English TV series, 
English songs

Level English 
reading books, 
English comics, 
Internet dictionaries 
(Oxford Learners 
Dictionary, etc.), 
daily various English 
readings

The 
participant 
stated that he 
did not use a 
tool or method 
for writing 
skills

News pages, 
English forums, 
English 
interviews,

Watching TV 
series and movies 
in the original 
language of 
English, listening 
to English 
songs, Duolingo 
application, 
internet 
dictionaries

The problems experienced by the participants during language learning, which they stated in the pre-
application interview, are shared in Table 3.

 Table 3: Problems encountered during Language Learning

Participants Listening Reading Writing

P1 Difficulty understanding speech 
without captions in TV shows 
and movies (especially if they 
contain accented speech)

Difficulty in understanding 
the sentence, even if he/she 
understands the words.

Using the elements of the sentence 
in the right place and confusing 
the correct spelling of words due 
to lack of grammar knowledge

P2 Difficulty understanding TV 
series and movies with intense 
accents, accented speech while 
listening to songs, or difficulty 
understanding words that roll 
excessively

Difficulty understanding the use 
of unknown grammar or patterns, 
difficulty understanding texts that 
are written more artistically or use 
different language patterns

Lengthening sentences and not 
being able to speak simply (using 
all the patterns and conjunctions 
he knows in a sentence), difficulty 
in creative writing

In the pre-application interviews, when the participants were asked how AI (SunoAI and ChatGPT) tools 
could contribute to foreign language learning and their expectations from these tools, their answers were 
quite different. K1 stated that language learning can be effective when done regularly and that he thinks 
that these tools can be successful if continuity is ensured when used for language learning. He shared that 
conversations with ChatGPT can be effective for learning words, phrases and sentences that can be used in 
various situations or scenarios. He also added that in this research, he wanted to learn to use AI tools, which 
are in many parts of our lives, in a way that would contribute to language learning despite his advanced 
age. K2, on the other hand, mentioned the personalization, diversity, and flexibility of AI tools as possible 
contributions that these tools can provide. He shared that being able to personalize and manage his 
learning by practicing anywhere, whenever he wants, and at his own pace, especially using ChatGPT, can be 
an important contribution. He also stated that he expects this to be the same, hoping to improve himself 
by practicing with chatbots without trying to find a tutor or someone who speaks English to practice with. 
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GenAI Tools and Listening Skills

Participants reported gains such as word sound recognition and meaning awareness by listening to songs 
repeatedly while working with Suno AI. A similar result was seen in the observations. In the lessons with 
participant 1, he said that he remembered some of the words of the song he listened to several times 
when he came across them later, and he either translated the words correctly or remembered their usage 
correctly. Although there was progress in general recall and comprehension, both participants stated that 
the improvement was limited, especially due to the short time it took to practice this skill.

Table 4: Listening Skill

GAI Tool Codes Direct Quote

Suno AI Repeat comprehension, sound 
patterns

"When I listened to the songs again with Suno AI and became familiar with 
them, there was some progress in my understanding." P1

ChatGPT Attention to structures, analysis/
awareness during listening

"Now my word awareness will be higher when I'm doing a listen." P1

Figure 1. Suno AI-generated song display (Participant 1)

GenAI Tools and Writing Skills

The instant feedback provided by ChatGPT and the outputs supported by example sentences increased the 
writing confidence of participant 1. Participant 2 stated that he benefited from ChatGPT’s ability to rewrite 
sentences. Suno AI, on the other hand, has sparked creativity and encouraged the songwriting process.

Table 5. Writing Skills

GAI Tool Codes Direct Quote

Suno AI Artistic expression, 
creativity sparking

"Making music has encouraged me to be more creative." P2

ChatGPT Pattern awareness, 
richness of meaning

"ChatGPT gave me words I didn't know, along with examples and pronunciations." K1
"ChatGPT allowed me to study without standard grammar instruction, ... I learned to 
notice some grammatical patterns." P1
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As seen in Figure 2, when asked how to write a sentence written to create a song more differently and 
artistically, ChatGPT recreated the given sentence with six different writing styles. Although some words in 
the sentences it shares have the potential to push the B2 level a little (harmony, clasp), we see that ChatGPT 
generally responds according to the level.

In Figure 3, Participant 1 asks ChatGPT because he does not know the English of the instruments he wants 
to use for the song he will create on Suno AI. While it only gave the spelling and pronunciation at first, 
ChatGPT shared the desired information with additional information and examples of in-sentence usage 
in the other two words.

Figure 2. Writing lyrics with ChatGPT (Participant 2)

Figure 3. Vocabulary practice with ChatGPT (Participant 1)
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GenAI Tools and Reading Skills

Participants stated that they reinforced their vocabulary knowledge with the multiple use cases offered 
by ChatGPT. ChatGPT has provided better processing of the word by presenting differences in meaning 
and in-sentence usage. Suno AI, on the other hand, used similar words when different songs were created 
several times using the same theme, thus increasing participants’ awareness of words belonging to certain 
themes.

Table 6: Reading Skills

GAI Tool Codes Direct Quote

Suno AI Context awareness, 
associating words with 
themes

"I noticed a lot of recurring words related to the theme we used when we were 
making songs, they were words I knew, but I wouldn't have thought to use them for 
that theme. Thanks to Suno, I was able to relate those words to the theme we were 
using." P2

ChatGPT Awareness of meaning, 
diversity of use

"It affected my ability to see different uses of words I knew or was familiar with, or 
to see more artistic spelling (word or sentence) shapes." P2

General Experiences: Contributions, Challenges and Plans for Future Use

Participants generally approached both tools positively but had different experiences in terms of ease of 
use. ChatGPT has been used more comfortably with its quick response and simple interface. However, 
especially when creating exam questions within the scope of the sixth and last lesson of the application, 
he gave the questions to Participant 2 with their answers (Figure 4). Afterwards, when he was told to do 
it again without answers, the desired result was obtained, and he gave the answers collectively at the end 
of the questions. From this incident, we can conclude that providing more precise and comprehensive 
instructions for using ChatGPT is crucial.

The Suno AI interface shared in Figure 5 belongs to the part where you can write your own lyrics and is 
specified as “custom”, and in the “simple” section right next to it, there is a field where you can describe the 
song you want with instructions. In the section seen on the left, various features such as the home page, 
song library and the song making section specified as “create” can be seen. Participant 1 had difficulty 
understanding this tool and which of the features it offers where in the first two lessons and experienced 
confusion without guidance. In other words, it was found complicated by Participant 1 at first, but it was 
stated that it became fun and instructive as the usage process progressed. The biggest reason why it is 
found complex is that the interface is in English. Participant 2 had no problems in this regard and learned 
to use this tool very quickly. Table 7 presents the summary of contributions and challenges reported by the 
participants.  

 Table 7: Experience with GenAI Tools

GAI Tool Contributions Challenges
Suno AI Learning with music, creative 

experience, engaging
Initial confusion, English interface, difficulty using/
understanding the tool

ChatGPT Quick response, easy interface, 
direct spelling support

Requirement to enter instructions in detail, sometimes 
with generic answers or high-level (C1-C2) words
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Figure 4. Creating quiz questions with ChatGPT (Participant 2)

   Figure 5. Suno AI song creation page and interface (Participant 1)
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In addition to the above findings, when the participants were asked if they would continue their language 
learning by supporting them with generative AI tools, they both answered in the affirmative. Participant 
1 stated that he will continue to practice using generative artificial intelligence tools to understand the 
songs he listens to in English and the movies or TV series he watches in English, especially by improving 
his listening and reading skills. Participant 2 expressed her desire to locate generative AI tools tailored for 
language learning and to pursue further language education, with an emphasis on enhancing their writing 
abilities. Table 8 summarizes the contributions, limitations, and other comments on the use of generative 
AI tools in the study in different dimensions with direct quotes from the participants.

Table 8: Language Learning with Suno AI and ChatGPT Overview

Theme Codes Direct Quote Comment

Contribution 
to Learning

Feeling of 
accessibility, 
personalization, 
flexibility

"I used to see learning English as more 
unattainable. But I found that learning can be 
made easier and more fun with these tools."

Participant 1 expresses that AI-
mediated learning has increased 
their motivation and made English 
learning more accessible

Listening 
Skills

Word awareness, 
exposure to sound 
patterns

"When I listened to the songs again 
with Suno AI and became familiar with 
them, there was some progress in my 
understanding... But 6 lessons is a short 
time."

Improvement was observed in 
listening skills, but it was emphasized 
that implementation time was 
insufficient

Support in 
Writing and 
Reading Skills

Pattern awareness, 
word usage, text 
generation

"ChatGPT was very helpful at showing 
unfamiliar words. It gave me how to 
use it in a sentence, which increased my 
understanding."

ChatGPT has been found effective for 
writing and vocabulary development
-Adding an enjoyable dimension to 
learning

Other 
comments 
& Plans for 
Future Use

Time limit, 
potential 
continuation, 
intrinsic 
motivation, long-
term plan

"I can't say that there has been much change 
in such a short time... but now I feel more 
confident about learning English, and I feel 
like I can learn."

Participant 1 showed a willingness to 
continue learning using AI after the 
study, 
-Implementation time was limited but 
potential recognized

Discussion 

In this research, the foreign language learning processes of adults using ChatGPT and Suno AI generative 
artificial intelligence tools were examined. The findings showed that these tools made positive contributions, 
especially in writing, listening and vocabulary development. The instant feedback and sampling support 
provided by ChatGPT in written language production supported the writing skills of the participants. This is 
similarly reported by Gimpel et al. (2023). ChatGPT’s ability to present vocabulary with different contexts has 
improved their ability to recognize and use the diversity of meanings. In addition, participants stated that 
ChatGPT made language learning easier and more accessible. Prassetyo and Putri (2025), and Solehudin et 
al. (2024) reached a similar conclusion in their research reporting ChatGPT to be used in language learning 
to make the process more fun and engaging.

Although it has been useful for improving writing skills, ChatGPT has provided answers that go beyond the 
desired when clear and detailed instructions are not given. This points to a similar problem that Prassetyo 
and Putri (2025) noted in their study. The researchers stated that students should repeat, improve, or write 
more clearly in their instructions (prompts) to achieve the satisfactory results they want.

Suno AI, on the other hand, has promoted exposure to sound patterns through rhythm and repetition in 
listening skills. This finding was in line with the findings of Solehudin et al. (2024) on music learning. In 
addition, in the same article, it was shared that Suno AI makes listening activities in the language learning 
process more fun. Similarly, in this research, participants stated that ChatGPT and Suno AI tools make the 
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language learning process more accessible and enjoyable. In addition, participants shared that Suno AI and 
ChatGPT created vocabulary awareness and new ideas about various themes. Similarly, Prassetyo and Putri 
(2025) stated in their research that participants learned ways to express their sentences in different ways 
through lyrics using these tools.

Instructional components and the use of AI tools are intervened in this study, since the practices were not 
possible to implement without the AI tools. For example, associated words with the determined themes 
are specified using ChatGPT and participants received feedback from ChatGPT in Lesson1; or Suno AI’s 
thematic song generation feature was utilizied in Lesson2. Even if it is difficult to disentangle the impact of 
the AI tools from that of the instructional intervention, this study may lead alternative and original ideas 
for using GAI in different forms for language learning. As presented in Table 2 and Table 3, participants of 
this study were already applying entertaining and interactive tools and activities in their learning before 
this study such as watching movies and TV series and participating in forums, they still reported both GAI 
tools being effective in individualized learning environments, supporting motivation and making learning 
accessible. Although the number of participants is small and the implementation time is short, this is a 
noteworthy finding. Participant 1 described language learning as “unattainable” before using ChatGPT and 
Suno AI tools, but after implementation, learning English became more accessible and enjoyable thanks to 
these tools. Participant 2 also stated that being able to practice with generative artificial intelligence tools 
and personalize their learning in the ways they want, without having to find an instructor or a person to talk 
to at their own time, is the biggest contribution of GenAI tools (especially ChatGPT) to language learning. 
Parallel to these results, in the literature, it has been shared that the use of generative AI tools such as 
ChatGPT in learning environments makes learning personalized, flexible and inclusive, while increasing 
student motivation and supporting continuous learning. (Solid & Can, 2024; Zileli, 2023; Dimla et.al., 2024)

Meanwhile, we acknowledge limitations of our application with ChatGPT and SunoAI. First, the application 
time and number of participants were limited. Future studies would be conducted for longer period to 
examine long term effects of use of GAI tools on different aspects of language learning, and quantitative 
and qualitative studies with larger number of participants could be helpful to recognize different patterns 
independently of the participants. Additionally, even if it is hard to differentiate, quantitative experimental 
studies with control groups can be conducted to distinguish the effects of instructional components from 
the effects of AI tool use effects.     

Conclusion and Recommendations

This study qualitatively evaluated the impact of Suno AI and ChatGPT on the development of adult individuals’ 
foreign language skills, such as listening, writing, and reading/vocabulary. At the end of the application, 
the participants stated that both tools contributed to the learning process. ChatGPT provided advantages 
such as generating output, receiving feedback, and offering word variety, especially in writing skills, while 
Suno AI supported language input through lyrics and contributed to the development of listening skills 
with elements such as rhythm and repetition. Both tools played a role in increasing individual learning 
motivation. However, the fact that the study was conducted for a limited time and with a small number of 
participants restricts the generalization of the findings to larger groups. Therefore, more comprehensive 
analyses should be carried out in future research, ensuring the participation of individuals from different 
levels with longer-term applications. As a recommendation for teachers and instructional designers, it is 
important to offer guidance and technical support to students when integrating such artificial intelligence 
tools into course content. At the same time, the potential ethical and pedagogical limits of AI need to be 
considered.
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